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As our community works to understand and respond to the effects of COVID-19, 
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this period of unprecedented school closures. 
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education while away from the formal school environment. Please feel free to use 
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you are already doing to support your child in learning during this challenging 
time.  
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Mukilteo School District 
 



4Writing Workshop

narrative Writing: short story
Learning Targets
•	Write	narratives	to	develop	real	or	imagined	experiences	or	events	using	effective

technique,	relevant	descriptive	details,	and	well-structured	event	sequences.
•	Engage	and	orient	the	reader	by	establishing	a	context	and	introducing	a	narrator

and/or	characters;	organize	an	event	sequence	that	unfolds	naturally	and
logically.

•	Use	narrative	techniques,	such	as	dialogue,	pacing,	and	description,	to	develop
experiences,	events,	and/or	characters.

•	Use	a	variety	of	transition	words,	phrases,	and	clauses	to	convey	sequence	and
signal	shifts	from	one	time	frame	or	setting	to	another.

•	Use	precise	words	and	phrases,	relevant	descriptive	details,	and	sensory	language
to	convey	experiences	and	events.

•	Provide	a	conclusion	that	follows	from	the	narrated	experiences	or	events.
•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen

writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new
approach.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,
and	teacher-led)	with	diverse	partners	on	grade	6	topics,	texts,	and	issues,
building	on	others’	ideas	and	expressing	their	own	clearly.

•	Come	to	discussions	prepared,	having	read	or	studied	required	material;	explicitly
draw	on	that	preparation	by	referring	to	evidence	on	the	topic,	text,	or	issue	to
probe	and	reflect	on	ideas	under	discussion.

•	Use	punctuation	(commas,	parentheses,	dashes)	to	set	off	nonrestrictive/
parenthetical	elements.

Writing a Short Story
A	short	story	is	a	type	of	creative	text	in	which	writers	share	deep	insights	and	
observations	about	life	through	characters	and	theme.	You’ve	probably	heard	
dozens	of	stories	from	your	friends,	though	they	probably	weren’t	written	down.	
Some	of	the	same	rules	apply	for	a	good	written	short	story.	The	story	should	have	
details	to	bring	it	to	life,	it	should	be	ordered	so	that	it	makes	sense,	and	it	should	
have	an	ending	that	brings	everything	together	or	makes	a	point.	Most	importantly,	
it	shouldn’t	be	too	long!	When	writing	short	stories,	writers	can	draw	on	their	own	
personal	experiences	and	use	imaginative	thinking.

In	this	workshop	you	will	work	with	your	teacher	and	with	your	classmates	to	
construct	two	model	short	stories.	You	will	then	use	these	models	to	construct	your	
own	story.

AcTiviTy 1

Discovering the Elements of a Short Story
Before Reading

1. Think	about	a	story	you’ve	read	that	you	really	enjoyed.	What	did	you	like	about
the	story?

LEArning 
strAtEgiEs
Think-Pair-Share,	
Brainstorming,	Marking	
the	Text,	Graphic	
Organizer,	Skimming/
Scanning,	Visualizing,	
Drafting,	Role	Playing,	
Self-Editing/Peer	Editing,	
Webbing,	Sharing	and	
Responding,	Marking	
the	Draft,	Note-Taking,	
Adding,	Unpacking	the	
Prompt
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Writing Workshop 4 (continued)

My notes

 2.	What	are	some	elements	that	are	common	to	good	short	stories?

During Reading
 3.	As	you	read	“The	Fun	They	Had,”	look	for	elements	of	a	good	story	and	

mark	the	text	when	you	find	them.

The Fun They 
Had
By Isaac Asimov

Margie even wrote about it that night in her diary. On the page headed May 17, 
2157, she wrote, “Today, Tommy found a real book!”

It was a very old book. Margie’s grandfather once said that when he was a little boy, 
his grandfather told him that there was a time when all stories were printed on paper.

They turned the pages, which were yellow and crinkly, and it was awfully funny 
to read words that stood still instead of moving the way they were supposed to—on a 
screen, you know. And then, when they turned back to the page before, it had the same 
words on it that it had had when they read it the first time.

“Gee,” said Tommy, “what a waste. When you’re through with the book, you just 
throw it away, I guess. Our television screen must have had a million books on it and 
it’s good for plenty more. I wouldn’t throw it away.”

“Same with mine,” said Margie. She was eleven and hadn’t seen as many telebooks 
as Tommy had. He was thirteen. She said, “Where did you find it?”

“In my house.” He pointed without looking, because he was busy reading. “In the 
attic.”

“What’s it about?”

“School.”

Margie was scornful. “School? What’s there to write about school? I hate school.”

Margie always hated school, but now she hated it more than ever. The mechanical 
teacher had been giving her test after test in geography, and she had been doing worse 
and worse until her mother had shaken her head sorrowfully and sent for the County 
Inspector.

He was a round little man with a red face and a whole box of tools with dials and 
wires. He smiled at Margie and gave her an apple, then took the teacher apart. Margie 
had hoped he wouldn’t know how to put it together again, but he knew how all right, 
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and, after an hour or so, there it was again, large and black and ugly, with a big screen 
on which all the lessons were shown and the questions were asked. That wasn’t so bad. 
The part Margie hated most was the slot where she had to put homework and test 
papers. She always had to write them out in a punch code they made her learn when 
she was six years old, and the mechanical teacher calculated the mark in no time.

The Inspector had smiled after he was finished and patted Margie’s head. He 
said to her mother, “It’s not the little girl’s fault, Mrs. Jones. I think the geography 
sector was geared a little too quick. Those things happen sometimes. I’ve slowed it 
up to an average ten-year level. Actually, the over-all pattern of her progress is quite 
satisfactory.” And he parted Margie’s head again.

Margie was disappointed. She had been hoping they would take the teacher away 
altogether. They had once taken Tommy’s teacher away for nearly a month because the 
history sector had blanked out completely.

So she said to Tommy, “Why would anyone write about school?”

Tommy looked at her with very superior eyes. “Because it’s not our kind of school, 
stupid. This is the old kind of school that they had hundreds and hundreds of years 
ago.” He added loftily, pronouncing the word carefully, “Centuries ago.”

Margie was hurt. “Well, I don’t know what kind of school they had all that time 
ago.” She read the book over his shoulder for a while, then said, “Anyway, they had a 
teacher.”

“Sure they had a teacher, but it wasn’t a regular teacher. It was a man.”

“A man? How could a man be a teacher?”

“Well, he just told the boys and girls things and gave them homework and asked 
them questions.”

“A man isn’t smart enough.”

“Sure he is. My father knows as much as my teacher.”

“He can’t. A man can’t know as much as a teacher.”

“He knows almost as much, I betcha.”

Margie wasn’t prepared to dispute that. She said, “1 wouldn’t want a strange man 
in my house to teach me.”

Tommy screamed with laughter. “You don’t know much, Margie. The teachers 
didn’t live in the house. They had a special building and all the kids went there.”

“And all the kids learned the same thing?”

“Sure, if they were the same age.”

“But my mother says a teacher has to be adjusted to fit the mind of each boy and 
girl it teaches and that each kid has to be taught differently.”

“Just the same they didn’t do it that way then. If you don’t like it, you don’t have to 
read the book.”

“I didn’t say I didn’t like it,” Margie said quickly. She wanted to read about those 
funny schools.

They weren’t even half-finished when Margie’s mother called, “Margie! School!”

Margie looked up. “Not yet, Mamma.”

“Now!” said Mrs. Jones. “And it’s probably time for Tommy, too.”

My notes
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Writing Workshop 4 (continued)

Margie said to Tommy, “Can I read the book some more with you after school?”

“Maybe,” he said nonchalantly. He walked away whistling, the dusty old book 
tucked beneath his arm.

Margie went into the schoolroom. It was right next to her bedroom, and the 
mechanical teacher was on and waiting for her. It was always on at the same time every 
day except Saturday and Sunday, because her mother said little girls learned better if 
they learned at regular hours.

The screen was lit up, and it said: “Today’s arithmetic lesson is on the addition of 
proper fractions. Please insert yesterday’s homework in the proper slot.”

Margie did so with a sigh. She was thinking about the old schools they had 
when her grandfather’s grandfather was a little boy. All the kids from the whole 
neighborhood came, laughing and shouting in the schoolyard, sitting together in the 
schoolroom, going home together at the end of the day. They learned the same things, 
so they could help one another on the homework and talk about it.

And the teachers were people...

The mechanical teacher was flashing on the screen: “When we add the fractions 
1/2 and 1/4...”

Margie was thinking about how the kids must have loved it in the old days. She 
was thinking about the fun they had.

After Reading
 4. What is the main focus of this short story?

The Elements of a Short Story
The short story mode includes these elements: plot, point of view, 
characterization, setting, and dialogue. In order to write a short story, you 
need to be able to recognize these basic elements of a work of fiction:

Plot
The plot is the sequence of events and actions that get the characters in the 
story from point A to point B, then to point C, and so on. The structure of a 
plot includes the Exposition, or starting point for the story; the conflicts of 
the Rising Action, which lead to the Climax; and the Falling Action, which 
leads to the Resolution.

 5. Use the Plot Diagram graphic organizer below to sketch out the plot of 
“The Fun They Had.”

My Notes
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Plot Diagram Climax

Conflict

Exposition

Risi
ng Actio

n

Falling Action

Resolution

Point of view
Stories	are	often	told	from	either	a	first-person	or	a	third person	point	of	view.	In	
this	story,	an	outside	narrator	tells	the	story	and	reveals	only	Margie’s	thoughts	and	
feelings.	The	outside	narrator	indicates	that	the	author	is	using	third-person limited	
point	of	view.

 6.	Underline	or	highlight	the	language	in	the	story	that	reveals	Margie’s	thoughts	
and	feelings.
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Writing Workshop 4 (continued)

characterization
Characterization	is	the	way	in	which	the	writer	reveals	the	personality	of	a	character.

 7.	What	does	the	reader	know	about	Margie?	What	has	the	writer	revealed	about	
her?	Add	your	findings	to	the	Characterization	graphic	organizer.

Setting
Setting	is	the	time,	place,	and	conditions	in	which	the	story	happens.	

 8.	What	is	the	setting	for	the	story?	Circle	the	words	and	phrases	that	help	make	
the	setting	believable.

Dialogue
The	main	purpose	of	dialogue	is	communication	between	characters.	It	provides	
information,	reveals	the	characters,	and	helps	to	move	the	story	along.

 9.	Reread	the	first	dialogue	between	Tommy	and	Margie.	What	does	the	
conversation	reveal	about	the	following?

•	Margie:

•	Tommy:

•	The	setting:

•	The	plot:

Margie
Physical 

Characteristics

Other 
details

Thoughts/ 
Feelings

Actions

42 SpringBoard® Writing Workshop

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

TCB_LA_WW_SE_G06_Nar.indd   42 30/07/14   2:24 PM



AcTiviTy 2

Writing a class-constructed Short Story
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	the	
Learning	Targets	at	the	beginning	of	this	lesson.	Refer	to	the	Scoring	Guide	for	this	
writing	task.	It	will	help	you	understand	where	to	focus	your	attention	and	efforts.

You	can	find	ideas	for	a	storyby	putting	an	original	twist	on	a	familiar	story.	For	
example,	at	the	end	of	“The	Fun	They	Had,”	Margie	is	daydreaming	about	schools	
of	the	past—which	would	be	our	schools	today!	Imagine	that	she	suddenly	finds	
herself	at	your	school,	at	an	event	or	a	time	of	day	when	she	would	actually	
experience	“the	fun	they	had.”

Prewriting

Planning the Plot
 1.	With	your	class,	brainstorm	the	possibilities	of	this	situation.What	might	

happen	to	Margie?	Take	notes	on	the	ideas	suggested.	Use	the	following		
Plot Diagram to	guide	your	brainstorming.

Plot Diagram Climax

Conflict

Exposition

Risi
ng Actio

n

Falling Action

Resolution
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Writing Workshop 4 (continued)

Planning the Setting
 2.	Close	your	eyes	and	visualize	the	place	where	Margie	has	magically	appeared.	

What	does	it	look	like?	What	time	of	day	or	what	time	of	year	is	it?	Think	about	
ways	in	which	the	setting	may	appeal	to	the	senses.	In	a	class	discussion,	share	
your	responses	to	the	questions	below.

Planning Point of view
 3.	Based	on	what	you	know	about	Margie,	how	would	she	respond	to	this	

new	place?	Using	notebook	paper,	jot	down	some	of	her	observations	and	
responses,	using	third-person	limited	point	of	view.	Remember	that	in	your	
story,	you	will	use	Margie’s	name	and	the	pronouns	she	and	her.

Planning characters and Dialogue
 4.	Think	of	a	character	Margie	would	encounter	during	her	visit.	Describe	this	

character.

 5.	With	your	class,	write	and	role	play	dialogue	that	moves	the	plot	forward.	Aim	
for	a	minimum	of	five	sentences	of	dialogue	in	your	story.

Drafting
 6.	Revisit	the	class	list	of	possible	events	in	this	story.	Refine	the	rising	action,	

climax,	and	resolution.

 7.	Write	a	first	draft	of	your	class-constructed	story.	Use	your	notes	and	your	
graphic	organizers	to	guide	your	writing.	Be	sure	to	include	two	parentheticals	
to	add	information	and	two	parentheticals	in	dialogue	to	show	who	is	speaking.

What	does	Margie	see?	(Include	
colors,	objects,	activities,	etc.)

What	sounds	does	she	hear?

What	textures	does	she	feel?

What	scents	or	odors	does	she	
smell?

What	might	she	taste in	this	setting?

44 SpringBoard® Writing Workshop
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check your Understanding
After	you	have	drafted	your	short	story,	use	the	following	checklist	and	the	Scoring	
Guide	to	evaluate	your	story	and	consider	revisions.
•	Does	the	story	include	well-structured	event	sequences?
•	Is	there	a	well-defined	narrator	and/or	characters?
•	Have	you	chosen	and	kept	one	point	of	view	throughout	your	story?
•	Have	you	included	descriptive,	sensory	details	to	make	the	setting	and	characters	

clear?
•	How	is	dialogue	used	to	show	character	and	move	the	plot?

Revising

Revising for Sensory Details
 8.	Review	the	first	draft	of	your	class-constructed	short	story.	Where	might	you	add	

sensory	details	to	make	the	setting	more	believable?	Make	any	necessary	revisions.

Revising for Dialogue
Look	over	your	draft	again.	Where	might	you	use	dialogue	to	reveal	information	
about	the	characters	and	to	move	the	plot	along?	Revise	and	add	dialogue	or	
substitute	text	with	dialogue.	Aim	for	a	minimum	of	five	sentences	of	dialogue.

Revising for Language and Writer’s craft
Now	that	the	short	story	is	fully	drafted,	consider	more	carefully	the	language	used	
to	convey	your	ideas.	A	writer	makes	deliberate	stylistic	choices	in	language	for	
effect.

A	parenthetical	is	a	phrase	that	is	inserted	into	a	sentence	to	add	a	little	extra	
information	or	description.	They	are	called	parentheticals	because	we	often	use	
parentheses	to	show	where	they	begin	and	end.

Writers	can	use	other	punctuation	besides	parentheses	to	add	a	parenthetical.	
Dashes	and	commas	also	work.	Isaac	Asimov	uses	commas	to	insert	parentheticals	
in	his	story,	“The	Fun	We	Had.”

They turned the pages,	which were yellow and crinkly, and it was awfully funny 
to read words that stood still…

Margie had hoped he wouldn’t know how to put it together again, but he knew 
how all right, and, after an hour or so, there it was again, large and black and 
ugly, with a screen on which all the lessons were shown and the questions were 
asked.

Asimov	also	uses	parentheticals	with	his	dialogue	to	indicate	who	is	speaking:
“Gee,” said Tommy, “what a waste.”

It’s	important	to	insert	the	parenthetical	smoothly,	at	a	good	moment	in	the	
sentence.	Look	for	a	pause	or	sentence	shift,	which	is	usually	indicated	with	a	
comma.

correct: “Maria took the keys,” warned Jose, “there’s no way to get in.”
incorrect: “Maria took the keys, there’s no” warned Jose, “way to get in.”
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Writing Workshop 4 (continued)

Remember,	the	sentence	must	be	complete	with	or	without	the	parenthetical	
phrase.

With the parenthetical: The dirty car, spewing exhaust, drove up the hill. 
Without the parenthetical: The dirty car drove up the hill.

Practice
Use	a	parenthetical	to	add	more	information	or	description	to	the	sentence	below:

	
David	picked	up	the	broken	toy,								 											,		
and	walked	slowly	into	the	house.

Rewrite	the	next	sentence,	moving	the	parenthetical	that	tells	who	is	speaking	to	a	
new	position	in	the	sentence.	Remember	to	look	for	a	pause	or	sentence	shift.

“This	is	the	strangest	party	I’ve	ever	been	to,	but	I’m	having	fun,”	said	Lee.

In	the	short	stories	that	you	will	create	as	a	class	and	with	a	partner,	include	at	least	
two	parentheticals	to	add	information	or	description,	and	at	least	two	parentheticals	
in	dialogue	to	indicate	who	is	speaking.

Revising for Parentheticals
 9.	Reread	your	draft.	Have	you	included	at	least	two	parentheticals	to	add	

information	or	description	and	two	parentheticals	in	dialogue?	Use	your	
Language	and	Writer’s	Craft	Practice	as	a	guide	as	you	look	over	and	revise	your	
draft.

Editing
 10.	Review	the	final	draft	of	your	class-constructed	the	story	to	be	sure	it	meets	the	

requirements	listed	in	the	Learning	Targets.	Revise	as	necessary.

AcTiviTy 3

Writing a Short Story with a Partner
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	the	
Learning	Targets	and	the	Scoring	Guide.	Be	sure	to
•	Establish	setting
•	Include	clear	sequences	of	events
•	Develop	a	well-defined	narrator	and/or	characters
•	Choose	and	maintain	a	definite	point	of	view	throughout	the	story
•	Include	descriptive	sensory	details	to	make	the	setting	and	characters	clear	and	

interesting
•	Use	dialogue	to	show	character	and	move	the	plot
•	Use	parentheticals	to	add	information	or	description

46 SpringBoard® Writing Workshop
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Prewriting
generating content
 1.	On	separate	paper,	create	a	web	and	brainstorm	as	many	twists	on	the	class-

constructed	story	as	you	can.

 2.	Work	with	your	partner	and	take	prewriting	notes	for	your	shared	story.

Planning the Plot
 3.	Copy	the	Plot Diagram graphic organizer	and	use	it	to	plan	the	plot	of	your	

story.	Remember	that	each	event	must	lead	believably	to	the	next.

Planning the Setting
 4.	Use	the	Setting graphic organizer	to	plan	how	you	can	use	sensory	detail	to	

make	your	setting	believable.

Sights	(Include	colors,	objects,	
activities,	etc.)

Sounds

Textures,	Temperatures

Scents	or	Odors

Flavors	

Planning characters
 5.	Use	the	character graphic organizer	to	plan	each	of	your	characters.	Add	

more	spokes	to	the	graphic	organizer	as	needed,	and	create	additional	graphic	
organizers	for	other	characters	on	separate	sheets	of	paper.©
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Writing Workshop 4 (continued)

Drafting
6. Refer	to	Asimov’s	story	and	your	class-constructed	model	story,	your	notes,	and	

your	graphic	organizers	as	you	and	your	partner	draft	an	opening	to	your	story	
together.	You	might	begin	in	the	middle	of	the	action	or	begin	with	dialogue	
between	two	characters,	or	you	might	have	another	opening	in	mind.

7. Join	another	partner	pair	to	share	and	respond	to	ideas	for	refining	your	story	
opening.	Mark	the	draft,	and	take	good	notes	so	you	will	remember	what	you	
discuss.

8. Use	your	models	and	your	notes	while	you	and	your	partner	continue	drafting	
your	story.	Don’t	be	afraid	to	change	your	original	plot	line,	as	long	as	you	and	
your	partner	agree.

9. With	your	other	partner	pair,	share	and	respond*	to	ideas	for	refining	the	middle	
of	your	story.	Remember	to	take	good	notes.

10. Reread	the	endings	of	your	model	stories.	With	your	partner*,	draft	an	ending	
for	your	story.

Revising
11. With	your	other	partner	pair,	share	and	respond*	to	ideas	for	refining	your

story’s	ending.	Again,	take	good	notes.

Character’s 
Name
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12. Reread	your	draft	and	find	each	detail	of	the	setting.	Consider	where	you	might
add	sensory	details	to	make	the	setting	believable	for	the	reader,	and	revise
accordingly.

13.	Reread	your	draft	and	consider	where	you	might	use	dialogue	to	reveal	information
about	the	characters	and	to	move	the	plot	along.	Revise	and	add	dialogue	or
substitute	text	with	dialogue.	Aim	for	at	least	five	sentences	of	dialogue.

14. Using	your	Language	Practice	as	a	guide,	make	sure	that	you	have	included
at	least	two	parentheticals	to	add	information	or	description,	and	at	least	two
parentheticals	in	dialogue	to	indicate	who	is	speaking.

Peer Review
15. Reread	your	draft	and	check	your	work	against	the	list	of	different	parts	of	a

good	short	story	that	the	class	created.	Take	notes	on	any	missing	elements	and
discuss	areas	where	you	agree	that	you	need	to	revise.	Make	a	plan	for	revision.

16. Join	your	other	partner	pair	in	sharing	and	responding	to	thoughts	and
suggestions	about	your	writing.	Use	their	feedback	on	your	story	to	help	you
discover	additional	ideas	for	revision.

17. Use	your	notes	and	the	feedback	from	your	writing	discussions*	as	you	revise
your	short	story.

Editing
18. Edit	your	story	to	correct	errors	and	prepare	your	work	for	publication.

AcTiviTy 4

independent Writing
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	
Learning	Targets	and	the	Scoring	Guide.	Be	sure	to
•	Establish	setting
•	Include	clear	sequences	of	events
•	Develop	a	well-defined	narrator	and/or	characters
•	Choose	and	maintain	a	definite	point	of	view	throughout	the	story
•	Include	descriptive	sensory	details	to	make	the	setting	and	characters	clear	and

interesting
•	Use	dialogue	to	show	character	and	move	the	plot
•	Use	parentheticals	to	add	information	or	description

You	may	want	to	use	the	graphic	organizers	from	the	earlier	activities	to	help	you	
create	plot	and	characters	for	your	new	short	story.

Revisit	the	web	that	you	and	your	partner	created	for	Activity	3.Think	of	twists	on	
other	stories	that	you	know,	or	go	through	your	own	portfolio	and	then	brainstorm	
ideas	for	a	story	that	you	want	to	write.	Complete	your	story,	revise	as	needed,	and	
prepare	it	for	sharing	with	peers.	As	in	the	story	you	wrote	with	a	partner,	include	
at	least	two	parentheticals	to	add	information	or	description,	and	at	least	two	
parentheticals	in	the	dialogue	to	indicate	who	is	speaking.

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

Writing Workshop 4 • Narrative Writing: Short Story 49

TCB_LA_WW_SE_G06_Nar.indd   49 30/07/14   2:24 PM

ThomasAL
Cross-Out



Writing Workshop 4 (continued)

ScoRing gUiDE

Scoring 
criteria Exemplary Proficient Emerging incomplete

ideas The	story
•	creates	a	vivid	setting	

through	the	effective	use	
of	sensory	details

•	provides	an	intriguing	
plot	that	that	unfolds	
naturally	and	logically	to	
sustain	reader	interest

•	presents	a	consistent	
and	distinct	point	of	
view

The	story
•	creates	a	believable	

setting	through	the	use	
of	sensory	details

•	includes	a	logical,	
clearly	defined	plot	
contains	a	clearly	
defined	point	of	view

The	story
•	presents	an	

unbelievable	setting	
with	limited	use	of	
sensory	details

•	contains	a	confusing	
plot

•	contains	an	unfocused	
or	inconsistent	point	
of	view

The	story
•	presents	a	

setting	that	is	not	
believable	and	
provides	no	sensory	
details

•	contains	no	
recognizable	plot

•	contains	no	
recognizable	point	
of	view

Structure The	story
•	leads	with	an	appealing	

opening	that	entices	
reader

•	effectively	sequences	
events	to	steadily	build	
toward	a	climax

•	provides	an	insightful	
ending	with	a	clear	and	
reasonable	resolution

The	story
•	presents	an	opening	

that	grabs	reader’s	
attention

•	includes	a	sequence	of	
events	that	build	toward	
a	climax

•	provides	an	ending	
that	contains	a	clear	
resolution

The	story
•	contains	an	

opening	that	is	
underdeveloped	or	
lacks	interest	for	
readers

•	presents	
disconnected	events	
or	an	incomplete	or	
unfocused	climax

•	contains	an	
ending	that	is	
underdeveloped	with	
little	or	no	resolution

The	story
•	contains	an	opening	

that	is	undeveloped	
or	lacks	interest	for	
readers

•	presents	
disconnected	
events	and	an	
unfocused,	
confusing	climax

•	contains	an	
ending	with	no	
recognizable	
resolution

Use of 
Language

The	story
•	uses	well-written	

dialogue	to	enhance	the	
story	line	and	deepen	
reader’s	understanding	
of	characters

•	effectively	uses	details	
and	sensory	language	to	
enhance	the	effect.

•	demonstrates	technical	
command	of	standard	
English	conventions

•	effectively	uses	
punctuation	to	insert	
parentheticals	into	
sentences

The	story
•	uses	dialogue	to	

develop	the	story	line	
and	characters

•	uses	details	and	
sensory	language	to	
create	a	clear	effect

•	demonstrates	
general	command	of	
conventions;	minor	
errors	in	punctuation,	
grammar,	capitalization,	
or	spelling	do	not	
interfere	with	meaning

•	occasionally	uses	
punctuation	to	insert	
parentheticals	into	
sentences

The	story
•	uses	incomplete	or	

inappropriate	dialogue
•	uses	little	or	no	detail	

or	sensory	language	
to	establish	a	vivid	
impression

•	demonstrates	
limited	command	of	
conventions;	errors	in	
grammar,	punctuation,	
capitalization,	or	
spelling	interfere	with	
meaning

•	does	not	use	or	
incorrectly	uses	
punctuation	to	insert	
parentheticals	

The	story
•	uses	little	or	no	

dialogue
•	misuses	or	does	

not	use	detail	or	
sensory	language

•	misuses	
conventions	to	
the	degree	that	
it	interferes	with	
meaning

•	misuses	or	does	
not	use	correct	
punctuation	
to	insert	
parentheticals	
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4Writing Workshop

narrative Writing: short story
Learning Targets
•	Write	narratives	to	develop	real	or	imagined	experiences	or	events	using	effective

technique,	relevant	descriptive	details,	and	well-structured	event	sequences.
•	Engage	and	orient	the	reader	by	establishing	a	context	and	introducing	a	narrator

and/or	characters;	organize	an	event	sequence	that	unfolds	naturally	and
logically.

•	Use	narrative	techniques,	such	as	dialogue,	pacing,	and	description,	to	develop
experiences,	events,	and/or	characters.

•	Use	a	variety	of	transition	words,	phrases,	and	clauses	to	convey	sequence	and
signal	shifts	from	one	time	frame	or	setting	to	another.

•	Use	precise	words	and	phrases,	relevant	descriptive	details,	and	sensory	language
to	convey	experiences	and	events.

•	Provide	a	conclusion	that	follows	from	the	narrated	experiences	or	events.
•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen

writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new
approach.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,
and	teacher-led)	with	diverse	partners	on	grade	6	topics,	texts,	and	issues,
building	on	others’	ideas	and	expressing	their	own	clearly.

•	Come	to	discussions	prepared,	having	read	or	studied	required	material;	explicitly
draw	on	that	preparation	by	referring	to	evidence	on	the	topic,	text,	or	issue	to
probe	and	reflect	on	ideas	under	discussion.

•	Use	punctuation	(commas,	parentheses,	dashes)	to	set	off	nonrestrictive/
parenthetical	elements.

Writing a Short Story
A	short	story	is	a	type	of	creative	text	in	which	writers	share	deep	insights	and	
observations	about	life	through	characters	and	theme.	You’ve	probably	heard	
dozens	of	stories	from	your	friends,	though	they	probably	weren’t	written	down.	
Some	of	the	same	rules	apply	for	a	good	written	short	story.	The	story	should	have	
details	to	bring	it	to	life,	it	should	be	ordered	so	that	it	makes	sense,	and	it	should	
have	an	ending	that	brings	everything	together	or	makes	a	point.	Most	importantly,	
it	shouldn’t	be	too	long!	When	writing	short	stories,	writers	can	draw	on	their	own	
personal	experiences	and	use	imaginative	thinking.

In	this	workshop	you	will	work	with	your	teacher	and	with	your	classmates	to	
construct	two	model	short	stories.	You	will	then	use	these	models	to	construct	your	
own	story.

AcTiviTy 1

Discovering the Elements of a Short Story
Before Reading

1. Think	about	a	story	you’ve	read	that	you	really	enjoyed.	What	did	you	like	about
the	story?

LEArning 
strAtEgiEs
Think-Pair-Share,	
Brainstorming,	Marking	
the	Text,	Graphic	
Organizer,	Skimming/
Scanning,	Visualizing,	
Drafting,	Role	Playing*,	
Self-Editing/Peer	
Editing*,	Webbing,	
Sharing	and	Responding,	
Marking	the	Draft,	Note-
Taking,	Adding,	
Unpacking	the	Prompt
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Writing Workshop 4 (continued)

My notes

2. What	are	some	elements	that	are	common	to	good	short	stories?
Students’ responses might include an exciting plot, characters that the 
reader cares about, and a believable setting.

During Reading
3. As	you	read	“The	Fun	They	Had,”	look	for	elements	of	a	good	story	and

mark	the	text	when	you	find	them.
Students’ responses might include realistic dialogue on page one,
strong ending that emphasizes the main ideas, descriptive details of
the mechanical teacher, etc.

The Fun They 
Had
By Isaac Asimov

Margie even wrote about it that night in her diary. On the page headed May 17, 
2157, she wrote, “Today, Tommy found a real book!”

It was a very old book. Margie’s grandfather once said that when he was a little boy, 
his grandfather told him that there was a time when all stories were printed on paper.

They turned the pages, which were yellow and crinkly, and it was awfully funny 
to read words that stood still instead of moving the way they were supposed to—on a 
screen, you know. And then, when they turned back to the page before, it had the same 
words on it that it had had when they read it the first time.

“Gee,” said Tommy, “what a waste. When you’re through with the book, you just 
throw it away, I guess. Our television screen must have had a million books on it and 
it’s good for plenty more. I wouldn’t throw it away.”

“Same with mine,” said Margie. She was eleven and hadn’t seen as many telebooks 
as Tommy had. He was thirteen. She said, “Where did you find it?”

“In my house.” He pointed without looking, because he was busy reading. “In the 
attic.”

“What’s it about?”

“School.”

Margie was scornful. “School? What’s there to write about school? I hate school.”

Margie always hated school, but now she hated it more than ever. The mechanical 
teacher had been giving her test after test in geography, and she had been doing worse 
and worse until her mother had shaken her head sorrowfully and sent for the County 
Inspector.

He was a round little man with a red face and a whole box of tools with dials and 
wires. He smiled at Margie and gave her an apple, then took the teacher apart. Margie 
had hoped he wouldn’t know how to put it together again, but he knew how all right, 
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and, after an hour or so, there it was again, large and black and ugly, with a big screen 
on which all the lessons were shown and the questions were asked. That wasn’t so bad. 
The part Margie hated most was the slot where she had to put homework and test 
papers. She always had to write them out in a punch code they made her learn when 
she was six years old, and the mechanical teacher calculated the mark in no time.

The Inspector had smiled after he was finished and patted Margie’s head. He 
said to her mother, “It’s not the little girl’s fault, Mrs. Jones. I think the geography 
sector was geared a little too quick. Those things happen sometimes. I’ve slowed it 
up to an average ten-year level. Actually, the over-all pattern of her progress is quite 
satisfactory.” And he parted Margie’s head again.

Margie was disappointed. She had been hoping they would take the teacher away 
altogether. They had once taken Tommy’s teacher away for nearly a month because the 
history sector had blanked out completely.

So she said to Tommy, “Why would anyone write about school?”

Tommy looked at her with very superior eyes. “Because it’s not our kind of school, 
stupid. This is the old kind of school that they had hundreds and hundreds of years 
ago.” He added loftily, pronouncing the word carefully, “Centuries ago.”

Margie was hurt. “Well, I don’t know what kind of school they had all that time 
ago.” She read the book over his shoulder for a while, then said, “Anyway, they had a 
teacher.”

“Sure they had a teacher, but it wasn’t a regular teacher. It was a man.”

“A man? How could a man be a teacher?”

“Well, he just told the boys and girls things and gave them homework and asked 
them questions.”

“A man isn’t smart enough.”

“Sure he is. My father knows as much as my teacher.”

“He can’t. A man can’t know as much as a teacher.”

“He knows almost as much, I betcha.”

Margie wasn’t prepared to dispute that. She said, “1 wouldn’t want a strange man 
in my house to teach me.”

Tommy screamed with laughter. “You don’t know much, Margie. The teachers 
didn’t live in the house. They had a special building and all the kids went there.”

“And all the kids learned the same thing?”

“Sure, if they were the same age.”

“But my mother says a teacher has to be adjusted to fit the mind of each boy and 
girl it teaches and that each kid has to be taught differently.”

“Just the same they didn’t do it that way then. If you don’t like it, you don’t have to 
read the book.”

“I didn’t say I didn’t like it,” Margie said quickly. She wanted to read about those 
funny schools.

They weren’t even half-finished when Margie’s mother called, “Margie! School!”

Margie looked up. “Not yet, Mamma.”

“Now!” said Mrs. Jones. “And it’s probably time for Tommy, too.”

My notes
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Writing Workshop 4 (continued)

Margie said to Tommy, “Can I read the book some more with you after school?”

“Maybe,” he said nonchalantly. He walked away whistling, the dusty old book 
tucked beneath his arm.

Margie went into the schoolroom. It was right next to her bedroom, and the 
mechanical teacher was on and waiting for her. It was always on at the same time every 
day except Saturday and Sunday, because her mother said little girls learned better if 
they learned at regular hours.

The screen was lit up, and it said: “Today’s arithmetic lesson is on the addition of 
proper fractions. Please insert yesterday’s homework in the proper slot.”

Margie did so with a sigh. She was thinking about the old schools they had 
when her grandfather’s grandfather was a little boy. All the kids from the whole 
neighborhood came, laughing and shouting in the schoolyard, sitting together in the 
schoolroom, going home together at the end of the day. They learned the same things, 
so they could help one another on the homework and talk about it.

And the teachers were people...

The mechanical teacher was flashing on the screen: “When we add the fractions 
1/2 and 1/4...”

Margie was thinking about how the kids must have loved it in the old days. She 
was thinking about the fun they had.

After Reading
4. What is the main focus of this short story?
responses might include kids’ attitudes about school, “the grass is always 
greener,” predicting the future, and appreciating what you have.

The Elements of a Short Story
The short story mode includes these elements: plot, point of view, 
characterization, setting, and dialogue. In order to write a short story, you 
need to be able to recognize these basic elements of a work of fiction:

Plot
The plot is the sequence of events and actions that get the characters in the 
story from point A to point B, then to point C, and so on. The structure of a 
plot includes the Exposition, or starting point for the story; the conflicts of 
the Rising Action, which lead to the Climax; and the Falling Action, which 
leads to the Resolution.

5. Use the Plot Diagram graphic organizer below to sketch out the plot of
“The Fun They Had.”

My Notes
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Plot Diagram Climax

Conflict 
Value of individualized 
schooling vs. communal 
schooling; value of 
technology-based learning

Exposition
Margie and Tommy; 
sometime in the not-so-
distant future, year 2157

Risi
ng Actio

n

Falling Action

Resolution

Point of view
Stories	are	often	told	from	either	a	first-person	or	a	third person	point	of	view.	In	
this	story,	an	outside	narrator	tells	the	story	and	reveals	only	Margie’s	thoughts	and	
feelings.	The	outside	narrator	indicates	that	the	author	is	using	third-person limited	
point	of	view.

6. Underline	or	highlight	the	language	in	the	story	that	reveals	Margie’s	thoughts
and	feelings.
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Tommy reads a "paper" 
book about old school 
systems

Margie realizes that 
learning together  and 
helping each other would be 
more fun

MSD Note: The following 
answer choices are just possible 
answer choices.

They discuss that "old" school
used real books and had "men" as 
teachers, rather than machines.

Margie's teacher is tuned to address her individual 
learning needs and is housed in a room right next to her 
bedroom in her house; she wants to read more of Tommy's 
book
Margie doesn't believe that  "men" teachers could be 
smart enough or that it would be decent to have 
everyone learning the same thing.

She "sighs" when she has to  go 
to her school by herself
and begin her arithmetic 
lesson.

She thinks about 
what it must 
have been like to 
have a person as 
a teacher and 
classmates.

See above underlines made 
in the story.



Writing Workshop 4 (continued)

characterization
Characterization	is	the	way	in	which	the	writer	reveals	the	personality	of	a	character.

7. What	does	the	reader	know	about	Margie?	What	has	the	writer	revealed	about
her?	Add	your	findings	to	the	Characterization	graphic	organizer.

Setting
Setting	is	the	time,	place,	and	conditions	in	which	the	story	happens.	

8. What	is	the	setting	for	the	story?	Circle	the	words	and	phrases	that	help	make
the	setting	believable.

Dialogue
The	main	purpose	of	dialogue	is	communication	between	characters.	It	provides	
information,	reveals	the	characters,	and	helps	to	move	the	story	along.

• Reread	the	first	dialogue	between	Tommy	and	Margie.	What	does	the
conversation	reveal	about	the	following?

• Margie: She's used to reading "moving words" on a screen, she's eleven, she
hates school (especially now), she's younger than Tommy, she has a robot
as a teacher

• 	Tommy: He is thirteen, he seems to know more than Margie, he knows
that schools used to be taught by "men," and he seems comfortable
reading the non-moving words in the book

• 	The	setting: It's set in 2157, they no longer have communal classrooms,
they have robot teachers, and they have highly individualized instruction

• 	The	plot: That there is a tension around the type of school that might
best support learning; that there is tension around the usefulness of
technology in education

Margie
Physical 

Characteristics

Other 
details

Thoughts/ 
Feelings

Actions
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She is excited to find book.
She is in disbelief when 
she discovers that schools 
were once taught in groups 
and by "men."
She wishes her teacher 
weren't there.
Sighs when she has to go back 
to her individual school.

The finding of the book is so importance
that she writes about it in her diary.
She wants to read more of Tommy's 
book later. 
She doesn't want to start school when 
her mother calls her to begin.

She's an 11 year-old girl



AcTiviTy 2

Writing a class-constructed Short Story
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	the	
Learning	Targets	at	the	beginning	of	this	lesson.	Refer	to	the	Scoring	Guide	for	this	
writing	task.	It	will	help	you	understand	where	to	focus	your	attention	and	efforts.

You	can	find	ideas	for	a	story by	putting	an	original	twist	on	a	familiar	story.	For	
example,	at	the	end	of	“The	Fun	They	Had,”	Margie	is	daydreaming	about	schools	
of	the	past—which	would	be	our	schools	today!	Imagine	that	she	suddenly	finds	
herself	at	your	school,	at	an	event	or	a	time	of	day	when	she	would	actually	
experience	“the	fun	they	had.”

Prewriting

Planning the Plot
1. With	your	class,	brainstorm	the	possibilities	of	this	situation.What	might

happen	to	Margie?	Take	notes	on	the	ideas	suggested.	Use	the	following
Plot Diagram to	guide	your	brainstorming.

Plot Diagram Climax

Conflict

Exposition

Risi
ng Actio

n

Falling Action

Resolution
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Writing Workshop 4 (continued)

Planning the Setting
2. Close	your	eyes	and	visualize	the	place	where	Margie	has	magically	appeared.

What	does	it	look	like?	What	time	of	day	or	what	time	of	year	is	it?	Think	about
ways	in	which	the	setting	may	appeal	to	the	senses.	In	a	class	discussion,	share
your	responses	to	the	questions	below. [Answers will vary for each response, and
that's great!]

Planning Point of view
3. Based	on	what	you	know	about	Margie,	how	would	she	respond	to	this

new	place?	Using	notebook	paper,	jot	down	some	of	her	observations	and
responses,	using	third-person	limited	point	of	view.	Remember	that	in	your
story,	you	will	use	Margie’s	name	and	the	pronouns	she	and	her.

Planning characters and Dialogue
4. Think	of	a	character	Margie	would	encounter	during	her	visit.	Describe	this

character.

Answers will vary.

5. With	your	class,	write	and	role	play	dialogue	that	moves	the	plot	forward.	Aim
for	a	minimum	of	five	sentences	of	dialogue	in	your	story.

Drafting
6. Revisit	the	class	list	of	possible	events	in	this	story.	Refine	the	rising	action,

climax,	and	resolution.

7. Write	a	first	draft	of	your	class-constructed	story.	Use	your	notes	and	your
graphic	organizers	to	guide	your	writing.	Be	sure	to	include	two	parentheticals
to	add	information	and	two	parentheticals	in	dialogue	to	show	who	is	speaking.

What	does	Margie	see?	(Include	
colors,	objects,	activities,	etc.)

What	sounds	does	she	hear?

What	textures	does	she	feel?

What	scents	or	odors	does	she	
smell?

What	might	she	taste in	this	setting?
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check your Understanding
After	you	have	drafted	your	short	story,	use	the	following	checklist	and	the	Scoring	
Guide	to	evaluate	your	story	and	consider	revisions.
•	Does	the	story	include	well-structured	event	sequences?
•	Is	there	a	well-defined	narrator	and/or	characters?
•	Have	you	chosen	and	kept	one	point	of	view	throughout	your	story?
•	Have	you	included	descriptive,	sensory	details	to	make	the	setting	and	characters

clear?
•	How	is	dialogue	used	to	show	character	and	move	the	plot?

Revising

Revising for Sensory Details
8.	Review	the	first	draft	of	your	class-constructed	short	story.	Where	might	you	add

sensory	details	to	make	the	setting	more	believable?	Make	any	necessary	revisions.

Revising for Dialogue
Look	over	your	draft	again.	Where	might	you	use	dialogue	to	reveal	information	
about	the	characters	and	to	move	the	plot	along?	Revise	and	add	dialogue	or	
substitute	text	with	dialogue.	Aim	for	a	minimum	of	five	sentences	of	dialogue.

Revising for Language and Writer’s craft
Now	that	the	short	story	is	fully	drafted,	consider	more	carefully	the	language	used	
to	convey	your	ideas.	A	writer	makes	deliberate	stylistic	choices	in	language	for	
effect.

A	parenthetical	is	a	phrase	that	is	inserted	into	a	sentence	to	add	a	little	extra	
information	or	description.	They	are	called	parentheticals	because	we	often	use	
parentheses	to	show	where	they	begin	and	end. 

Example: Dad picked up the jar of sauce (his secret recipe) and carried it out to the 
barbecue.

Writers	can	use	other	punctuation	besides	parentheses	to	add	a	parenthetical.	
Dashes	and	commas	also	work.	Isaac	Asimov	uses	commas	to	insert	parentheticals	
in	his	story,	“The	Fun	We	Had.”

They turned the pages,	which were yellow and crinkly, and it was awfully funny 
to read words that stood still…

Margie had hoped he wouldn’t know how to put it together again, but he knew 
how all right, and, after an hour or so, there it was again, large and black and 
ugly, with a screen on which all the lessons were shown and the questions were 
asked.

Asimov	also	uses	parentheticals	with	his	dialogue	to	indicate	who	is	speaking:
“Gee,” said Tommy, “what a waste.”

It’s	important	to	insert	the	parenthetical	smoothly,	at	a	good	moment	in	the	
sentence.	Look	for	a	pause	or	sentence	shift,	which	is	usually	indicated	with	a	
comma.

correct: “Maria took the keys,” warned Jose, “there’s no way to get in.”
incorrect: “Maria took the keys, there’s no” warned Jose, “way to get in.”
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Writing Workshop 4 (continued)

Remember,	the	sentence	must	be	complete	with	or	without	the	parenthetical	
phrase.

With the parenthetical: The dirty car, spewing exhaust, drove up the hill. 
Without the parenthetical: The dirty car drove up the hill.

Practice
Use	a	parenthetical	to	add	more	information	or	description	to	the	sentence	below:

David	picked	up	the	broken	toy,								 											,	
and	walked	slowly	into	the	house.

Rewrite	the	next	sentence,	moving	the	parenthetical	that	tells	who	is	speaking	to	a	
new	position	in	the	sentence.	Remember	to	look	for	a	pause	or	sentence	shift.

“This	is	the	strangest	party	I’ve	ever	been	to,	but	I’m	having	fun,”	said	Lee.

In	the	short	stories	that	you	will	create	as	a	class	and	with	a	partner,	include	at	least	
two	parentheticals	to	add	information	or	description,	and	at	least	two	parentheticals	
in	dialogue	to	indicate	who	is	speaking.

Revising for Parentheticals
9. Reread	your	draft.	Have	you	included	at	least	two	parentheticals	to	add

information	or	description	and	two	parentheticals	in	dialogue?	Use	your
Language	and	Writer’s	Craft	Practice	as	a	guide	as	you	look	over	and	revise	your
draft.

Editing
10. Review	the	final	draft	of	your	class-constructed	the	story	to	be	sure	it	meets	the

requirements	listed	in	the	Learning	Targets.	Revise	as	necessary.

AcTiviTy 3

Writing a Short Story with a Partner
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	the	
Learning	Targets	and	the	Scoring	Guide.	Be	sure	to
•	Establish	setting
•	Include	clear	sequences	of	events
•	Develop	a	well-defined	narrator	and/or	characters
•	Choose	and	maintain	a	definite	point	of	view	throughout	the	story
•	Include	descriptive	sensory	details	to	make	the	setting	and	characters	clear	and

interesting
•	Use	dialogue	to	show	character	and	move	the	plot
•	Use	parentheticals	to	add	information	or	description

46 SpringBoard® Writing Workshop
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Prewriting
generating content
 1.	On	separate	paper,	create	a	web	and	brainstorm	as	many	twists	on	the	class-

constructed	story	as	you	can.

 2.	Work	with	your	partner	and	take	prewriting	notes	for	your	shared	story.

Planning the Plot
 3.	Copy	the	Plot Diagram graphic organizer	and	use	it	to	plan	the	plot	of	your	

story.	Remember	that	each	event	must	lead	believably	to	the	next.

Planning the Setting
 4.	Use	the	Setting graphic organizer	to	plan	how	you	can	use	sensory	detail	to	

make	your	setting	believable.

Sights	(Include	colors,	objects,	
activities,	etc.)

Sounds

Textures,	Temperatures

Scents	or	Odors

Flavors	

Planning characters
 5.	Use	the	character graphic organizer	to	plan	each	of	your	characters.	Add	

more	spokes	to	the	graphic	organizer	as	needed,	and	create	additional	graphic	
organizers	for	other	characters	on	separate	sheets	of	paper.©
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Writing Workshop 4 (continued)

Drafting
6. Refer	to	Asimov’s	story	and	your	class-constructed	model	story,	your	notes,	and

your	graphic	organizers	as	you	and	your	partner*	draft	an	opening	to	your	story
together.	You	might	begin	in	the	middle	of	the	action	or	begin	with	dialogue
between	two	characters,	or	you	might	have	another	opening	in	mind.

7. Join	another	partner	pair	to	share	and	respond	to	ideas	for	refining	your	story
opening.	Mark	the	draft,	and	take	good	notes	so	you	will	remember	what	you
discuss.

8. Use	your	models	and	your	notes	while	you	and	your	partner*	continue	drafting
your	story.	Don’t	be	afraid	to	change	your	original	plot	line,	as	long	as	you	and
your	partner*	agree.

9. With	your	other	partner	pair,	share	and	respond*	to	ideas	for	refining	the	middle
of	your	story.	Remember	to	take	good	notes.

10. Reread	the	endings	of	your	model	stories.	With	your	partner*,	draft	an	ending
for	your	story.

Revising
11. With	your	other	partner	pair,	share	and	respond*	to	ideas	for	refining	your

story’s	ending.	Again,	take	good	notes.

Character’s 
Name
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12. Reread	your	draft	and	find	each	detail	of	the	setting.	Consider	where	you	might
add	sensory	details	to	make	the	setting	believable	for	the	reader,	and	revise
accordingly.

13.	Reread	your	draft	and	consider	where	you	might	use	dialogue	to	reveal	information
about	the	characters	and	to	move	the	plot	along.	Revise	and	add	dialogue	or
substitute	text	with	dialogue.	Aim	for	at	least	five	sentences	of	dialogue.

14. Using	your	Language	Practice	as	a	guide,	make	sure	that	you	have	included
at	least	two	parentheticals	to	add	information	or	description,	and	at	least	two
parentheticals	in	dialogue	to	indicate	who	is	speaking.

Peer Review
15. Reread	your	draft	and	check	your	work	against	the	list	of	different	parts	of	a	

good	short	story	that	the	class	created.	Take	notes	on	any	missing	elements	and	
discuss	areas	where	you	agree	that	you	need	to	revise.	Make	a	plan	for	revision.

16. Join	your	other	partner	pair	in	sharing	and	responding	to	thoughts	and	
suggestions	about	your	writing.	Use	their	feedback	on	your	story	to	help	you	
discover	additional	ideas	for	revision.

17. Use	your	notes	and	the	feedback	from	your	writing	discussions*	as	you	revise	
your	short	story.

Editing
18. Edit	your	story	to	correct	errors	and	prepare	your	work	for	publication.

AcTiviTy 4

independent Writing
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	
Learning	Targets	and	the	Scoring	Guide.	Be	sure	to
•	Establish	setting
•	Include	clear	sequences	of	events
•	Develop	a	well-defined	narrator	and/or	characters
•	Choose	and	maintain	a	definite	point	of	view	throughout	the	story
•	Include	descriptive	sensory	details	to	make	the	setting	and	characters	clear	and

interesting
•	Use	dialogue	to	show	character	and	move	the	plot
•	Use	parentheticals	to	add	information	or	description

You	may	want	to	use	the	graphic	organizers	from	the	earlier	activities	to	help	you	
create	plot	and	characters	for	your	new	short	story.

Revisit	the	web	that	you	and	your	partner	created	for	Activity	3.Think	of	twists	on	
other	stories	that	you	know,	or	go	through	your	own	portfolio	and	then	brainstorm	
ideas	for	a	story	that	you	want	to	write.	Complete	your	story,	revise	as	needed,	and	
prepare	it	for	sharing	with	peers.	As	in	the	story	you	wrote	with	a	partner,	include	
at	least	two	parentheticals	to	add	information	or	description,	and	at	least	two	
parentheticals	in	the	dialogue	to	indicate	who	is	speaking.
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Writing Workshop 4 (continued)

ScoRing gUiDE

Scoring 
criteria Exemplary Proficient Emerging incomplete

ideas The	story
• creates	a	vivid	setting

through	the	effective	use
of	sensory	details

• provides	an	intriguing
plot	that	that	unfolds
naturally	and	logically	to
sustain	reader	interest

• presents	a	consistent
and	distinct	point	of
view

The	story
• creates	a	believable

setting	through	the	use
of	sensory	details

• includes	a	logical,
clearly	defined	plot
contains	a	clearly
defined	point	of	view

The	story
• presents	an

unbelievable	setting
with	limited	use	of
sensory	details

• contains	a	confusing
plot

• contains	an	unfocused
or	inconsistent	point
of	view

The	story
• presents	a

setting	that	is	not
believable	and
provides	no	sensory
details

• contains	no
recognizable	plot

• contains	no
recognizable	point
of	view

Structure The	story
• leads	with	an	appealing

opening	that	entices
reader

• effectively	sequences
events	to	steadily	build
toward	a	climax

• provides	an	insightful
ending	with	a	clear	and
reasonable	resolution

The	story
• presents	an	opening

that	grabs	reader’s
attention

• includes	a	sequence	of
events	that	build	toward
a	climax

• provides	an	ending
that	contains	a	clear
resolution

The	story
• contains	an

opening	that	is
underdeveloped	or
lacks	interest	for
readers

• presents
disconnected	events
or	an	incomplete	or
unfocused	climax

• contains	an
ending	that	is
underdeveloped	with
little	or	no	resolution

The	story
• contains	an	opening

that	is	undeveloped
or	lacks	interest	for
readers

• presents
disconnected
events	and	an
unfocused,
confusing	climax

• contains	an
ending	with	no
recognizable
resolution

Use of 
Language

The	story
• uses	well-written

dialogue	to	enhance	the
story	line	and	deepen
reader’s	understanding
of	characters

• effectively	uses	details
and	sensory	language	to
enhance	the	effect.

• demonstrates	technical
command	of	standard
English	conventions

• effectively	uses
punctuation	to	insert
parentheticals	into
sentences

The	story
• uses	dialogue	to

develop	the	story	line
and	characters

• uses	details	and
sensory	language	to
create	a	clear	effect

• demonstrates
general	command	of
conventions;	minor
errors	in	punctuation,
grammar,	capitalization,
or	spelling	do	not
interfere	with	meaning

• occasionally	uses
punctuation	to	insert
parentheticals	into
sentences

The	story
• uses	incomplete	or

inappropriate	dialogue
• uses	little	or	no	detail

or	sensory	language
to	establish	a	vivid
impression

• demonstrates
limited	command	of
conventions;	errors	in
grammar,	punctuation,
capitalization,	or
spelling	interfere	with
meaning

• does	not	use	or
incorrectly	uses
punctuation	to	insert
parentheticals

The	story
• uses	little	or	no

dialogue
• misuses	or	does

not	use	detail	or
sensory	language

• misuses
conventions	to
the	degree	that
it	interferes	with
meaning

• misuses	or	does
not	use	correct
punctuation
to	insert
parentheticals
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